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Abstract 
This study examines the role that favorite songs play in the adaptational process 
during adolescence. In recent years, concern about the effects that popular music has on 
teenagers has been expressed by parents, religious groups, the medical community, and 
political agencies because of the lyrical and musical content of the music (Took and 
Weiss, 1994). However, there is little research that demonstrates a causal relationship 
between popular music and destructive behavior in adolescents (Hoga and Bar-On, 
1996). The purpose of this study is to examine the role that favorite songs play during 
adolescence, especially their use as a mechanism for reaching the developmental and 
psychological milestones of the time period, such as the development of identity and 
autonomy from parental figures (Thompson and Larson, 1995). Through a content 
analysis of interviews with adolescents regarding what their favorite songs meant to 
them, it was found that songs do indeed function as an adaptational tool, helping 
adolescents to negotiate developmental milestones in the passage to adulthood. Upon 
initial analysis, the categories of response most often seen in interview content were 
favorite songs providing feelings of connectedness, understanding, and intimacy. Further 
analysis revealed additional categories of response, including favorite songs evoking 
memories and contributing to a sense of personal history, and favorite songs helping the 
adolescent to cope with stress. This information may prompt music therapists to 
recognize favorite songs as a means to gain understanding of the developmental tasks that 
the adolescent client is negotiating at a given time, and whether or not these 
developmental tasks are being achieved successfully (McConville, 1995). 
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Introduction 
In the United States, rock music reaches 66.5 million adolescents under the age of 
19. These adolescents spend 10,500 hours listening to rock music between seventh and 
twelfth grades ( Mark, 1988, p. 314). This is only 500 hours less than time spent in school 
from the day they enter first grade until the day they graduate high school (Mark, 1988, p. 
314). A study conducted by Kamptner in 1995 showed that when asked to list their five 
most treasured possessions, both males and females listed music as one of the five. 
Music plays an important role in adolescence. Over the years, popular music has 
generally been produced by older adolescents and young adults, and is targeted directly at 
a teenage audience (Larson, Kubey, & Colletti, 1989). The messages conveyed in this 
music directly relate to the struggles that accompany adolescence. The music speaks of 
concerns such as independence, relationships, romance, pressure, rejection, disloyalty, and 
the need to belong (Mark, 1988). The music affirms the adolescent's thoughts and 
concerns as valid, important, worthy of expression, and separate from the issues belonging 
to those of other generations (Larson, Kubey and Colletti, 1989). For these reasons, 
adolescents demonstrate strong identifications with various elements of popular music. 
These processes are often considered normal adaptation. 
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However, some do not agree. In recent years concern about the effects that 
popular music has on teenagers has been expressed by parents, as well as public and 
private agencies. On September 19, 1995, the U.S. Senate Committee on Commerce, 
Science, and Transportation held a hearing to review the musical and lyrical content of 
popular music and the assumed negative influence it had on adolescents (Took & Weiss, 
1994). An organization called the Parent's Music Resource Center also took aim at rock 
music, and drew attention to its questionable content, low standards, and "presumable 
negative influence" on teenagers (Wanamaker & Reznikoff, 1989, p. 561) Parents across 
the country have been in an uproar over popular music, especially heavy metal. Some 
suggest that "certain murders, teen suicides, and other antisocial behaviors are somehow 
linked to heavy metal music" ("Court throws," 1986, p. 6). 
Research seems to suggest otherwise. In fact, there is no research demonstrating a 
direct connection between popular music and delinquency (Rosenbaum & Prinsky, 1991). 
No documented studies prove that a cause and effect relationship exists between sexually 
explicit or violent lyrics and adverse behavioral effects (Hoga & Bar-On, 1996.). On the 
contrary, it has been suggested that music is not the cause of recklessness and despair 
among adolescents, it is a reflection of these (Arnett, 1992). 
Even though music plays such an important role in the lives of adolescents, studies 
on the topic are few (Arnett, 1992). In fact, in 1989, the American Academy of 
Pediatrics Committee on Communications called for more scholarly research on the 
impact rock music has on the behavior of adolescents (Took and Weiss, 1994). In regard 
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to the research that has already been done on this matter, little attention has been given to 
what adolescents themselves have to say about why they listen to rock music, and what 
effects it has on them (Arnett, 1992). 
The purpose of this study is to examine the positive role that favorite songs play 
during adolescence, especially their use as a mechanism for reaching the developmental 
and psychological milestones of the time period. The greatest of these milestones is the 
formation of identity. In fact, Erik Erikson has entitled the phase of adolescence the 
Identity vs. Role confusion stage (Erikson, 1964). Various other processes occur as the 
adolescent's new adult identity is formed, including the development of autonomy from 
parental figures, identification with peers, and the development of values and ideals (Bios, 
1979, Erikson 1964). 
The study will identify the psychological functions present in the adolescent's 
attachment to music and the way these functions guide the aforementioned processes. 
For some adolescents, music can serve as a coping mechanism to ease the anxiety that 
accompanies this turbulent period of life (Kurdek, 1995). It can serve as an orienting 
device, connecting the adolescent with reality and his or her knowledge of the world 
(Bios, 1979). It also serves as a socializing device, linking them with others (Arnett, 
1995). Music seems to be an important resource that assists the adaptational processes 
necessary for the adolescent to cope with the changes taking place in his or her body and 
to relate to the rest of the world (Kurdek, 1995). Popular music separates the adolescent 
from his parent's generation, thus aiding in the development of autonomy (Larson, Kubey, 
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& Collettii, 1989). Not only does popular music serve as a common bond between the 
adolescent and the peer group he identifies with, it speaks to concerns directly related to 
adolescence and provides ideas, images, or personas with which the adolescent identifies. 
These identifications serve as the subject matter for role try outs or interactional 
experiments(Blos, 1979). 
In order to observe how favorite songs help adolescents move through the 
aforementioned developmental tasks of adolescence, ten adolescents will be interviewed to 
determine what attributes of their current favorite songs they identify with or find 
meaningful, and why. Interview responses will then be evaluated through a content 
analysis to see if favorite songs do indeed play a role in adolescent development. The 
categories of responses to the music and or lyrics of the adolescent's favorite song will be 
as follows: 
1. Energy: the feeling of increased activity or invigoration. 
2. Connectedness: the feeling of sameness or oneness with others. 
3. Understanding: the feeling that others share the same emotions and ideas that 
one holds. 
4. Anger: the feeling of wrath or rage. 
5. Elation: the feeling of intense optimism, joy, and exhilaration. 
6. Intimacy: the feeling of closeness, familiarity, and love. 
7. Isolation: the feeling of seclusion, aloneness. 
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How and when music is used by adolescents as a resource facilitating adaptation will also 
be observed through a content analysis of the interview responses. Responses in the 
above categories may be either lyric or music based. However, responses in the 
connectedness, understanding, intimacy, and isolation categories may be observed more 
often in reference to song lyrics, because these ideas may be expressed most concretely 
through language. These categories were developed through observation of the literature 
on adolescent development and the adolescent's use of popular music. 
The theories on adolescence, both psychoanalytic and developmental, will provide 
much of the framework for this study. Information regarding the process of adaptation to 
the changes in the adolescent's body and psyche, his or her manner of relating to the 
world, the recapitulation of past psychodynamic battles, the pursuit of autonomy from 
parental figures, and the formation of a separate identity through new identifications with 
peers, idolized figures, philosophies, politics, religions, and things aesthetic in nature will 
contribute to the theoretical framework of this study (Bios, 1979). Information on why 
adolescents listen to music and how music helps adolescents meet the aforementioned 
developmental milestones will be a focus of this study. Different theories on the 
functions of music will be utilized to determine how and where emotion and feeling can be 
found in music and how these aspects of music aid in the identification of adolescents with 
music. Research concerning the effect that popular music has on adolescents will also be 
utilized. 
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The adolescent population is one of the most challenging populations to work with 
due to the drastic changes and general turmoil that take place during the period. It may 
be an overstatement to assume that popular music causes, or is an indicator of, 
recklessness or despair. The labeling of adolescents as delinquent merely because of their 
tastes in music may, in fact, push them toward a deviant role (Rosenbaum & Prinsky, 
1991). Instead of focusing on the possible negative impact that popular music has on 
adolescents, observation of the psychological functions which are present in the 
adolescent's attachment to music may show indications of normalcy and pathology in the 
adolescent's adaptational process. These indicators will serve the clinician's assessment 
abilities. 
In the words of Hillary Rosen, MTV executive, 
"Young people are so much smarter than anybody - the media, politicians, and 
most adults - give them credit for. They understand the difference between 
fantasy and reality. That's why giving them concrete steps to take when they face 
personal conflict is a much more productive means for giving them tools to be 
nonviolent in their lives than taking away their culture" (in Alter, 1999, p. 30). 
Professionals in the field as well as parents would benefit from acknowledging the 
importance of an adolescent's preferred music due to its function. 
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Literature Review 
Meaning and Music During Adolescence 
During adolescence, music begins to play a more important role in the individual's 
life. In a study done by Kamptner in 1995 on the most treasured possessions of 
adolescents, music was listed by both males and females as one of their top five most 
treasured possessions. The study went on to show that music was important to these 
adolescents because of the enjoyment it brought them. In the study enjoyment was 
defined as "providing good feelings, enhancing one's mood, providing feelings of release, 
escape, relaxation, a distraction or diversion that is entertaining, fun, soothing, and or 
comforting, providing a sense of security" (Kamptner, 1995, p.306.). Music was also 
shown to reinforce the adolescent's sense of self in that it "represented or expressed 
aspects of the adolescent's self." It serves as a "reminder or representation of one's self or 
personal history, embodying or expressing one's personal values, goals, or ideals" 
(Kamptner, 1995, p.308.). Music was also shown to have utilitarian qualities in that it is 
useful in providing independence. 
The increase in music listening in adolescence is often associated with the 
development of autonomy from the family, and identification with the adolescent's peer 
group (Kaser, 1993). Listening to music as an activity is done more frequently than 
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watching television. Perhaps this is because television is often watched with family 
members, and in some cases reinforces family values (Larson, Kubey, & Colletti 1989). 
Music creates intense affective responses that can be experienced within 
small groups, large crowds, or in solitude. Song lyrics often express the emotions, views, 
and philosophies that adolescents identify with and use to define themselves. Music is also 
universal. It can be experienced regardless of socioeconomic status, degree of talent or 
ability, location, or time of day. This is only a sampling of the reasons why music is 
especially meaningful for adolescents. In truth, the reasons are endless, as many and as 
varied as the individuals themselves with whom music has a personal importance in life. 
Aaron Copeland believed that the meaning in music was multi-faceted. In 1952, he 
stated: 
"I have seldom read a statement about the meaning of music, if seriously 
expressed, that did not seem to have some basis in truth. From this I conclude 
that music is many sided and can be approached from many different angles" 
(Copland, 1952, p. 127). 
Sigmund Freud had an interesting view of music. In 1914 he stated: 
"Works of art do exercise a powerful effect on me [ ] this has occasioned 
me to spend a long time before them [ ] to explain to myself what their effect is 
due to. Wherever I cannot do this, as for instance with music, I am almost 
incapable of obtaining pleasure. Some rationalistic, or perhaps analytic, turn of 
mind in me rebels against being moved by a thing without knowing why I am thus 
affected, and what it is that affects me" (Freud, S., 1914, p. 257). 
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Sigmund Freud apparently is not the only scholar with this aversion. In fact 
Racker, in 1951, surmised that the reason for the lack of psychodynamic discussions of 
music was due to an unconscious resistance because of its emotional quality . 
Although not as widely commented on as other points of interest in the 
psychodynamic fields, there are various writings on why music is meaningful. Various 
scholars pose different theories. 
Aestheticians such as Hanslick believed that music is a symbolic language that can 
represent nearly anything in regard to content (Hanslick, 1957). This may be due to 
music's natural flow and continuity (Beer, 1990). The language of music is symbolic 
largely because it communicates to us not through words or concepts, but through images 
and sounds (Beer, 1990). Because of music's symbolic nature, Bardas commented on 
music as being a "safe language[ ]since it does not speak the language of object, it will 
never be indiscreet"(Bardas, 1919, p. 364). 
Psychoanalysts believe that music is a symbolic language that represents the 
unconscious. It is in the analysis of this unconscious content where difficulty arises. No 
psychoanalytic technique has been developed to analyze the symbolism inherent in music. 
More research is needed in this area (Noy, 1966-1967). 
Bardas noted the public's affinity for music, more so than the other arts. He 
surmised that the reason for this is due to music's tendency to appeal directly to one's 
emotions without an intellectual intermediary (Bardas, 1919). In 1945, Coriat said that 
music can replicate emotional situations more directly than other art forms, or intellectual 
processes (Coriat, 1945). 
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Music expresses feelings rather than thought, and emotions rather than ideas (Reik, 
1953). S. Langer stated that the reason why music has the power to communicate feeling 
and emotion is due to it's ambivalence, a quality which language does not posses (Langer, 
1948). Reik, in his writing The Haunting Melody, agrees. He states that music is a more 
efficient and expressive way of communicating feelings than language because it is the 
language of emotion, and often expresses what is otherwise inexpressible (Reik, 1953). 
Sigmund Freud hardened himself against the emotional appeal of music. He 
admitted that he was affected by music, but chose to avoid it. Perhaps individuals who 
avoid music do so because of a sense of danger felt due to the intensity of feeling inherent 
in music (Noy, 1966-1967). 
Music, because of its abstract nature, has the ability to represent anything beyond 
itself (Schoen, 1928). Because of this, it facilitates mental detachment, or an altered state 
of consciousness. Because music has a separate sense of reason, it has a tendency to 
disrupt one from their surroundings (Schoen, 1928). Different from spoken language, 
which expresses one idea at a time, music can express a variety of ideas at the same time 
(Beer, 1990 ). When listening to music, one is ushered into a sense of time different from 
linear, chronological time. There is a loss of awareness of the present, the passage of 
time, and day to day concerns. Access to memories of the past and thoughts of the future 
are possible (Beer, 1990). 
Bardas, in 1919, was one of the first theorists to discuss the regressive 
effects of music. He proposed that primitive music was a means of satisfying instinctual 
demands. He also believed that because music is a language without objective content, it 
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speaks to the soul very deeply through its inadherance to everyday logic (Bardas, 1919). 
Guthiel, in 1953, regarded music as a nonverbal or preverbal form of communication. The 
movement inherent in music promotes regression to the oral stage of auto-eroticism, 
where narcissistic pleasure is gained through body movement (Sterba, 1939). Music 
brings us back to the familiar sensation of being rocked in a cradle through regression to 
the oral phase (Germain, 1928). The repetition inherent in music is also a key factor 
related to the regressional aspect of music. The repetition in music satisfies one's 
repetition compulsion related to the oral phase, which derived pleasure when listening to 
music. It brings one back to the repetitive maternal rhythm of the mother handling the 
child (Coriat, 1945). 
Another interesting aspect of music is it's ability to facilitate self expression in the 
listener in a passive way, simply by listening. This is done through projection. The 
movement of musical tones, the natural rising and falling of a melodic line, and the rising 
and falling of the intensity of sound activates subconscious primary processes (Perotti, 
1947). Through this, emotional reactions are produced which differ from listener to 
listener. These emotional reactions depend on the nature of the listener's feelings that are 
pressing to be expressed. This combination of musical tones and patterns and the 
listener's own internal reality promote an emotional response and release. The listener 
projects his or her own personal reality onto the ambivalous emotional content inherent in 
the music, thus experiencing emotional release (Perotti, 1945). In the same manner, the 
disrupted equilibrium related to the yet inexpressible feeling is also released, thus resulting 
in a reduction of stress (Kaser, 1993). 
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The Effects of Popular Music on Adolescents 
Most people would agree that music has a powerful effect on adolescents. 
Whether its effect is positive or negative is the question. Some in our culture see its effect 
as negative. The purpose of this study is not to disprove the myths about the negative 
influences of popular music on adolescents, but rather to observe popular music's positive 
role. 
Adolescents have an interesting relationship with popular music. Popular music is 
generally created by older adolescents or young adults, and is targeted at an audience of 
adolescents (Larson, Kubey , & Colletti, 1989). Many aspects of today's popular music 
have their origin in the music of downtrodden groups (Larson, Kubey, & Colletti, 1989). 
This genre of music expresses the values and points of view outside of the mainstream, 
and are often different and even in opposition to that of adult culture (Larson, Kubey, & 
Colletti, 1989). 
Adolescents often look at popular music artists as their representatives or 
spokespeople. These artists express themes relevant to adolescents such as world views, 
relationships, and difficult situations. Different songs will hold different meaning and 
significance for each adolescent according to his or her development. 
In the face of difficulty or anxiety, adolescents turn to music first and foremost as a 
coping strategy (Kurdek, 1987). Popular music serves as a metaphor and helps the 
adolescent explain his situation, desires, and fears (Mark, 1988). Popular music offers a 
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way of coping with the relational pressures that emerge everyday at school and at home 
(Larson, Kubey, & Colletti, 1989). 
Rock music does not advocate the delay of gratification or the preparation for 
adulthood. Rather, it recognizes the importance of the concerns that adolescents have in 
the present. Popular music recognizes that the adolescent's concerns are important and 
deserve expression in music. Popular music advocates the valuing of youth and the living 
in the here and now, as opposed to preparing for the future (Larson, Kubey, & Colletti, 
1989). The messages inherent in popular music, which recognize the values and concerns 
of adolescents, help to solidify adolescent identities. This is done because popular music 
provides adolescents with instant recognition (Mark, 1988). 
Popular music has always been viewed with suspicion by older generations. New 
music is usually labeled too sexually suggestive and dangerous to public morals. Across 
the board, parental figures generally accept the pop music of their own generation, 
deeming it harmless. However, the music of their children is always viewed as suspect 
(Rosenbaum & Prinsky, 1991). 
In an editorial by William F. Buckley Jr. on an MTV award show, he stated that "it 
requires a moral deafness to find entertainment in such things as MTV and rock music." 
He goes on to enlist Solzhenityn and Allan Bloom to support his views, and quotes them 
as saying, "rock music is intolerable," and "rock music has one appeal only, a barbaric 
appeal to sexual desire undeveloped and untutored. Rock music gives children, on a silver 
platter, everything their parents always used to tell them they had to wait for until they 
grew up and would understand." His editorial is a fine example of the generational 
13 
conflict on popular music. This is perhaps best summed up by his remark, "Concerning 
what young people do, it isn't a bad rule to draw the curtain, because the pains of 
pubescence are better unobserved." (Buckley, 1994, p. 87) 
However, it is true that over the past forty years, rock music has become more 
explicit, with themes of sex, drugs, and violence (Hoga & Bar-On, 1996). For this reason, 
it has drawn the attention of the media, religious groups, parent groups, the medical 
community, and the political community. There is a general concern about the possible 
negative effects that rock music may have on adolescents because of the themes present in 
its lyrics (Took & Weiss, 1994). 
What effects are these groups concerned about? A parenting group in Orange 
County, California entitled Back In Control, has published a book entitled The Punk and 
Heavy Metal Handbook. The author of the book claims that rock music opposes 
traditional values of authority figures, encourages rebelliousness, and fosters aggressive 
attitudes and behavior toward parents, educators, law enforcement and religious figures. 
The book also states that rock music generally supports violent, immoral, illegal, and 
bizarre behaviors. It also claims that rock music causes alcohol and drug abuse 
(Rosenbaum & Prinsky, 1991). 
William F. Buckley Jr., in the aforementioned editorial, suggests that for as long 
as MTV and rock music is a presence in the lives of adolescence, the "great traditions of 
liberal education will fall on deaf ears." He goes on to describe the effects of rock music 
as "permanent scars," likened to the scars of one with a lifelong struggle of drug 
addiction. He describes rock music listeners as lacking in enthusiasm or great 
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expectations, living as if the color has been drained out of their lives (Buckley, 1994, p. 
87). 
Some parents and members of the media have gone as far as to blame rock music 
for problems such as crime, murder, and suicide. Recently, the Columbine tragedy was 
blamed on the music of Marylin Manson, and similar musicians, because the youths who 
committed the murders listened to their music (Dettmar, 2000). 
What do these groups suggest as a course of action? At the very least, the Parents 
Music Resource Center has called for the labeling of recordings with sexual or violent 
messages, those advocating alcohol and drug abuse, and those containing occult 
references (Wanamaker & Reznikoff, 1989). Some call for censorship (Dettmar, 2000). 
The Back In Control parenting group calls for "intervention by parents at the earliest 
possible moment to separate the youths from the music and the music subculture" 
(Rosenbaum & Prinsky, 1991, p. 529). 
Despite all of this concern, no scholarly research studies have documented a cause 
and effect relationship between sexually explicit or violent lyrics and adverse behavioral 
effects (Hoga & Bar-On, 1996). Similarly, there is no research demonstrating a 
connection between punk or heavy metal music and delinquency (Rosenbaum & Prinsky, 
1991). A study done by Wanamaker and Reznikoff demonstrated that aggressive music 
and or lyrics do not increase or cause hostility (Wanamaker & Reznikoff, 1989). Jeffrey 
Arnett has done a number of studies on the effects of rock music on adolescents, and has 
determined that the music is not the cause of recklessness and despair among adolescents, 
but rather a reflection of these(Arnett, 1992). 
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With so many assuming the cause-effect relationship between music and 
problematic behavior, one can see the necessity of looking at what the research actually 
has to say about the effects of rock music. Contrary to popular opinions of groups 
opposed to rock music, the majority of rock music lyrics express themes that are generally 
conservative and pro-social (Leming, 1987). MTV executive Hillary Rosen stated that 
there has been a resurgence of popular music with benign lyrics because this type of music 
sells more than the Marilyn Manson types (Alter, 1999). 
The popularity of rock music reflects the tendency among teenagers to test the 
boundaries of what is socially acceptable in our society (Arnett, 1992). Because the 
boundaries of society's tolerance for self expression and unusual behavior is so broad, 
musicians and adolescents have to be all the more extreme in their music and lyrics for 
anyone to notice that they have crossed the boundaries of good taste (Arnett, 1992). 
Songs about murder, suicide, despair and destruction are the result. In the words of Jonah 
Green, a fifteen year old high school student from New York, "Entertainment and the 
media were never really for getting across good moral messages like I love my school and 
my mother. People rarely feel the need to express feelings like that" through music (Alter, 
1999, p. 30). 
However, themes in rock music that seem to advocate destructive behaviors are 
usually just used as material for gaining mastery over fantasies, fears and impulses 
(Larson, 1995). The music should not be viewed by adults as being "contemplated as a 
program of action" by adolescents (Larson, 1995, p. 546). Often times rock songs have 
violent connotations because the artists have had violent life experiences. Even so, not 
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many of these artists actually promote violence. More often than not, the music gives 
voice to views that are generally extreme or disagreeable, as a way to expose that 
position's flaws (Dettmar, 2000). 
Studies show that teenagers' affinity for heavy metal and other types of rock music 
is not motivated by a spirit of rebellion or defiance toward parents or authority figures 
(Amett, 1992). Instead, most teenagers rate musical elements, especially rhythm, as the 
most important characteristic of a song (Thompson, K., 1993). In a study by J. Arnette, 
48% of teenagers stated that they related to the musical aspect of their favorite songs 
above the lyrics (Amett, 1992). 
In fact, many studies show that lyrics play a small role in an adolescent's affinity 
for rock music. In a study conducted by Lull in 1982, it was found that teenagers usually 
do not pay attention to song lyrics, and often can not reiterate the themes present in their 
favorite songs. Instead, they respond to the beat and overall sound of the song. (Lull 
1982) Similarly, Wanamaker and ReznikofTs study in 1989 showed that adolescents do 
not pay attention to song lyrics, and that lyrics and music types do not affect aggression. 
Hoga and Bar-On cited studies that found that only "30% of teenagers knew the lyrics to 
their favorite songs, and their comprehension of the lyrics varied greatly" (Hoga & Bar-
On, 1996, p. 1219). When asked, most teenagers interpreted their favorite songs as being 
about "love, friendship, growing up, life's struggles, having fun, cars, and religion" (Hoga 
& Bar-On, 1996, p. 1219). 
Therefore, to assume that there is a causal relationship between destructive lyrics 
and destructive behavior, one would also have to assume that adolescents know and 
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interpret correctly the lyrical content of their favorite songs (Brown & Hendee, 1989). 
Research shows that this is rarely the case. Even when lyrics are understood and taken 
literally, they do not effect all people in the same way (Wanamaker & Reznikoff, 1989). 
Destructive themes in music alone have a smaller impact on the behavior of teens than 
television, movies, or music videos because knowledge of and imagination about both the 
artist and the song lyrics must occur before the modeling of any behavior can take place. 
This is not so with television, movies and music videos, where no model has to be 
imagined. The model is already visually portrayed (Wanamaker & Reznikoff, 1989). 
Therefore, one could conclude that the effects of destructive themes in rock music are 
benign compared to the effects of television, movies, and music videos with similar 
themes. 
Nevertheless, there are a few studies that show a connection between rock music 
and reckless behavior. This connection, however, is not one of cause and effect. Rather, 
"both heavy metal and reckless behavior appeal to adolescents who have a propensity for 
sensation seeking" (Arnett ,1992, p. 325). Heavy metal music has a high sensation 
quality, so it is not surprising that adolescents who engage in reckless behavior for high 
sensation also enjoy heavy metal. But the relationship between the two factors is not one 
of cause and effect (Arnett 1992, Levine & Kozak 1979). 
Took and Weiss did a study to determine if rap and heavy metal music listeners are 
in a greater degree of turmoil than listeners of other genres. The results for turmoil in the 
rap and heavy metal group were higher, until the groups were balanced with an equal 
number of males and females in each group. After the groups were balanced, there was 
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virtually no difference between the two groups (Took & Weiss, 1994). The study pointed 
out that the behaviors deemed tumultuous are not the byproducts of rock music listening, 
but merely associated with being adolescent and male. Studies do in fact show that the 
tendencies for aggressive and destructive behaviors and greater degrees of sexual activity 
are higher in adolescent males than in adolescent females (Took & Weiss, 1994). 
In the Took and Weiss study, the only factor that remained significant was early 
poor academic achievement among rap and heavy metal listeners. However, this poor 
achievement may have drawn the adolescents to heavy metal and rap because they did not 
identify with their role as student. Instead, they sought out another group with which to 
identify. They began to identify with heavy metal and rap artists, and fellow listeners. 
Perhaps membership in this peer group gave them a sense of power and belonging, when 
their academic status left them feeling discouraged and inferior (Took & Weiss, 1994). 
Whatever the potential influence of popular music on adolescents, certain 
personality types are probably more susceptible than others to the influence of destructive 
themes in the music (Wanamaker & Reznikoff, 1989). "It is likely that the family 
environment and the values into which the adolescent is socialized within the family effects 
the susceptibility an adolescent may have to this and other media influences" (Leming, 
1987, p. 363). Therefore, one could argue that when considering destructive behavior in 
adolescents, the more obvious issues to focus on other than music would be the family 
environment, the socialization process, and the development of values. 
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Music And Adaptation During Adolescence 
Adaptation is another term for life organization ( Kegan, 1982). It is the process 
of integrating the environment into the self. As development occurs throughout one's life 
span, there is an ever present tension between yearning for inclusion, and yearning for 
distinctness (Kegan, 1982). This tension, as it arises throughout life, is resolved in 
different ways. Adaptation is the effort to manage or master environmental and internal 
demands which tax or exceed a person's resources (Schinke & Gilchrist 1984). 
Adaptation takes place as an individual moves through developmental 
stages. As the adolescent shifts cathexis from parental figures to his or her peer group, the 
result is a loss of equilibrium. Reorganization of the ego must take place, and this is done 
through adaptation (Cumming, 1962). When an adolescent has difficulty adapting to these 
shifts, the results are varied. They can include but are not limited to academic 
underachievement, dropping out of school, physical illness, deviant behavior, depression, 
suicidal ideation, and alcohol and or drug use (Schinke & Gilchrist 1984). 
When youths tap into a variety of ways to cope with developmental stress, their 
outlook changes. They are no longer helpless against their changing environment, but 
rather, are resourceful (Schinke & Gilchrist 1984). The process by which a person adapts 
and determines what they are and what they are not is meaningful. If music helps the 
individual through this process, then music becomes meaningful (Kegan, 1982). 
Rock music serves as an important tool that adolescents use to negotiate age 
specific, developmental tasks (Thompson & Larson, 1995). In fact, in the face of 
difficulty or anxiety, adolescents turn to music first as a coping strategy (Kurdek, 1987). 
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As problems with family, friends, and school increase and feelings such as anger, anxiety, 
and unhappiness set in, music listening increases while television viewing decreases 
(Kurdek, 1987, and Larson, 1995). 
Often teenagers will listen to their favorite music in the privacy of their own 
bedrooms for emotional self regulation (Larson, 1995). In a study done by Jeffrey 
Arnette, 43% of teenagers reported that they seek out music when they are experiencing 
negative emotions, and 23% reported seeking out music no matter what their mood. 
These adolescents stated that the music seemed to purge their negative emotions and calm 
them down (Arnett, 1995). 
In light of the negative press that popular music has been getting during recent 
years, the importance of examining the positive effects that music has on adolescents as 
they maneuver their way through the developmental tasks of adolescence is evident. 
Music as a safe structure for ego regression. 
One very interesting quality that is unique to adolescence is the ability to move 
between regressive and progressive consciousness in a manner that is not seen at any other 
time of life (Bios, 1979). This occurs because with adolescence comes a recapitulation of 
the battles of earlier years (Erikson 1964). In order for the adolescent to give up their 
cathexes to the infantile objects, or parents, and individuate, they must once again 
confront the passions and conflicts of infancy and early childhood (Bios, 1979).This 
recapitulation causes the drives to regress, as the ego falls back on previously used modes 
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of anxiety reduction (Bios, 1979). As this regression takes place, sexual and aggressive 
drives increase. As a result, the ego experiences a lack of control (A. Freud, 1958). 
There is great similarity between the infantile and adolescent periods in that during 
these times, a strong id confronts a weakened ego (A. Freud, 1958). The id remains 
vigorous as always, but the ego is weakened because of the recapitulated conflicts (A. 
Freud, 1958). The adolescent will sort through these conflicts in similar ways as during 
infancy and childhood (A. Feud 1958). This battle between ego and id occurs because the 
"truce" that is achieved between them during latency is disrupted due to changes in the 
drives brought about by the physical and psychological changes which occur during 
adolescence. Because of the increased anxiety which is caused by the drive conflict, the 
ego struggles to keep control through any defense mechanism possible. The result is 
great changes in personality (A. Freud 1958). 
This is brought about by the need to disengage from infantile objects and become 
autonomous. In an attempt to do this, the individual is faced once again with conflicts 
related to attachments and ambivalence toward the infantile objects (Bios, 1979). 
However, the post latency ego is better prepared to deal with regression and is more 
capable of employing adaptive, age appropriate solutions to the recapitulated conflicts 
(Bios, 1979). Because of this, the individual is able to stay reality based and the ego is 
kept relatively intact during adolescence. Thus, the ill effects that would normally 
accompany such regression are less of a danger (Bios, 1979). 
This ego regression occurring during adolescence is the avenue taken to forge new 
territory toward adulthood. Only through this ego/drive regression can the work of 
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adolescence be completed (Bios, 1979). Left over infantile conflict and trauma is resolved 
through the use of all of the ego's resources of defense and survival, as well as "the 
developmental momentum of growth and maturation (Bios, 1979 p. 153)." The ego is in a 
position to withstand the whirlwind of conflict and confusion only because of the 
maturation gained during the latency period (A. Freud, 1958). The end result after the 
regression and ego reorganization is that the superego and ego have grown to adapt to the 
newfound sexual maturity that adolescence brings about (A. Freud, 1958). 
Music plays an important role in these processes. The songs that are popular with 
adolescents often contain lyrics that express emotion stemming from the conflicting 
libidinal impulses typical of the phase (Kaser, 1993). These songs provide a structure for 
the out of control drives. Listening to music can serve as a vicarious release of 
aggression, having a purgative and calming effect (Arnett, 1992). Not only does the music 
provide structure, it provides an outlet for the expression of subconscious feelings that the 
individual has difficulty expressing, or may even be unaware of (Kaser, 1993). 
Another function of music during adolescence is its ability to evoke intense 
emotion. As regression takes place during adolescence, the individual often makes frantic 
efforts to stay reality bound (Bios, 1979). Group experiences as well as individual 
relationships having vivid, acute qualities often serve as a means of dealing with regression 
by helping the individual stay focused on the here and now. Intense affective experiences 
keep the adolescent focused on the outward realities he or she is experiencing instead of 
focusing on the inward uncertainty and confusion. Adolescents engage in sensation 
seeking behaviors to escape loneliness and boredom. Some seek isolation and solitude 
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where they imagine extraordinarily intense affective situations. Adolescents have an inner 
need for sharp, intense affective states characterized by exuberance, elation, pain, and 
anguish (Bios, 1979). The evocative nature of music often serves this purpose. 
Music also serves as an age appropriate source of comfort as the adolescent works 
through these recapitulated conflicts. The rhythm and repetition inherent in the music is 
unique and pleasurable, and may even feel similar to being rocked in the arms of a mother 
figure (Mark, 1988). As the adolescent is individuating from parental figures, he can turn 
to music to sooth himself, thus keeping his newfound autonomy intact. 
Music as a facilitator of autonomy from parental fiRures. 
A major part of the period of adolescence is the act of seeking greater 
independence from parental figures, and becoming more involved with peers (Larson, 
Kubey, & Colletti, 1989). This development of autonomy from the parents is necessary 
for ego maturation (Bios, 1979). It makes way for the development of more mature or 
age adequate relationships (Bios, 1979). At the same time, the ego defends against the 
possibility of the reestablishment of ego states that the individual has left behind due to 
growth or maturity, as well as the drive gratification of infancy and childhood (Bios, 
1979). During this process of individuation, the growing individual takes greater 
responsibility for his actions. If successful adaptation is taking place, the individual no 
longer pushes responsibilities onto those whose influence he is under, such as parents or 
teachers (Bios, 1979). 
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As the adolescent begins to loosen ties with the infantile objects, he experiences a 
feeling of loss, and attempts to fill the void through the development of relationships and 
attachments to peers, groups, leaders, and various role models (Freud, A., 1958). The 
love and attachment originally directed toward the infantile objects is now transferred to 
extra familial objects (Freud, A., 1958). Often in order for this to occur, the ego employs 
reaction formation to sever ties with infantile objects, resulting in feelings of hatred toward 
the infantile object instead of love. This is commonly seen at some point during 
adolescence (Freud, A., 1958). 
The individuation process of adolescence is often compared to the individuation 
process that takes place in infancy (Bios, 1979). Mahler stated that the process during 
infancy is "a hatching from the symbiotic membrane to become an individual toddler 
(Mahler, 1963, p. 307)." The process in adolescence has been called "a shedding of family 
dependencies and loosening of infantile object ties in order to become a member of society 
at large, or simply, of the adult world (Mahler, 1963, p. 307)." Both developmental 
stages entail a period where personality organization is vulnerable, and there is a sense of 
urgency for change in psychic structure to keep up with the rapid maturation taking place 
(Bios, 1979). 
During early childhood, the parental ego is drawn upon by the child for anxiety 
control and self esteem (Bios, 1979). However, as the adolescent begins to loosen ties 
with parental figures and rejects the ego support formerly received by them, and as drives 
intensify, the ego begins to weaken under the pressure of these changes (Bios, 1979). 
This psychic restructuring brings about a feeling of instability, and often a sense of 
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insufficiency and aloneness is felt by the individual. To protect itself from this added 
stress, the ego often resorts to various defense mechanisms in hopes of achieving a new 
psychic balance. Ideally, this new balance develops into an autonomous way of life. (Bios, 
1979). 
During this individuation process, disturbing, volatile, and inconsistent behavior 
becomes frequent. These radical efforts of the psyche serve as a defense against 
regressive dissolution (Bios, 1979). Yet despite the nature of the outward behavior, the 
process makes the road taken to adulthood possible. The great turbulence and conflict of 
adolescence should be thought of from this point of reference to fully understand the 
process. 
Adolescents' resistant behavior serves the specific purpose of insuring their 
separateness (Mark, 1988). Often it is a direct outpouring of their struggle to meet the 
harsh requirements of life. It can materialize in various forms . Often adolescent behavior 
is determined by the ego's defensive measures against the gratification of the parental 
figures. The adolescent is determined not to make the parental figures happy (Bios, 
1979). The adolescent does not want to do what the parental figures do themselves, 
neither do they have any intentions to do what the parental figures want them to do. 
These behaviors commonly lead to or add to the conflict that exists between generations 
(Bios, 1979). 
If this individuation process is impeded, various acting out behaviors will surface, 
such as a sense of purposelessness, procrastination, moodiness, and a pessimistic view of 
life (Bios, 1979). If a complete rejection of the infantile objects occurs, the individual 
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does so to avoid the difficult individuation process. This may manifest itself in behaviors 
such as a drop in school attendance, promiscuity, drugs, and running away from home as a 
way of geographical removal from childhood dependencies, if the psychological removal 
cannot be achieved in an adaptive manner (Bios, 1979). 
As mentioned before in the case of reaction formation where the intense love 
attachment to the infantile object changes into intense hatred, the individuation process is 
not successful. The individual remains attached to the infantile object despite attempts to 
disengage, so any acting out remains within the family structure (A. Freud, 1958). 
Independence and growth cannot occur. The anxiety and guilt related to the parental 
superego's influence on the individual remains unchanged (A. Freud, 1958). 
Eventually, the hatred the individual experiences in regards to the infantile objects 
becomes contemptible, so the ego of the individual projects this hatred onto the infantile 
objects (A. Freud, 1958). Thus, the individual believes that the parents are hating and 
oppressing. Or the hatred may by turned toward the self, resulting in self abasement, 
depression, injury, and suicidal ideation (A. Freud, 1958). 
Music plays a role in these processes as well. Popular music separates the 
adolescent from his parent's generation, thus reinforcing his new found autonomy. 
Popular music has always been viewed with suspicion by older generations, and listening 
to this music is one way of widening the gap between the adolescent and parental figures. 
The themes present in popular music also affirm the adolescent's thoughts and concerns as 
valid, important, worthy of expression, and separate from the issues belonging to those of 
other generations (Larson, Kubey, & Colletti, 1989). 
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In a study done by Larson in 1995, results showed that adolescents who spent a 
great deal of time listening to music were less engaged with their parents, indicating that 
music listening is related to the process of individuation from the infantile objects. 
Adolescents report that when they listen to popular music, they feel connected with their 
friends (Arnett, 1995). Music is described by adolescents as serving as a strong bond 
between friends, and 59% of adolescents state that their peer group likes the same type of 
music that they do. When asked how they became interested in their favorite types of 
music, the influence of older siblings or friends was a common answer (Arnett, 1991). 
Music seems to symbolize the newfound relationships with an adolescent's peer group, as 
these relationships take the place of dependencies on parental figures (Kaser, 1993). 
Music as a vehicle for the process of identification. 
Identification has been defined as the process of becoming like something or 
someone in one or several aspects of thought and or behavior (Brenner 1973). These 
identifications are seen in the imitation of posture, gait, gesture, attire, speech, opinion, 
and value systems (Bios, 1979). Although this process takes place continuously 
throughout an individual's life (Brenner 1973), there are two stages in particular where 
identification serves an important purpose. The first is during the oedipal period, in which 
the child identifies with the infantile objects and internalizes the parental superego. The 
second is during adolescence when it becomes necessary for the individual to disengage 
from the infantile objects and individuate (Bios, 1979). This is made possible largely 
through the process of identification. Typically, adolescents idolize famous men and 
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women or certain peers, and this parallels the idohzation of the parents during childhood 
(Brenner 1973). 
Identification happens through the disengagement of the infantile objects. Once 
these objects lose their cathexis, libido is focused elsewhere, seeking identifications within 
the peer group. Once the previously invested libido is freed, there is a danger that the 
individual will focus or concentrate it on him or herself, thus moving from object love to 
narcissism (Freud, A., 1958). The individual escapes this through convulsive efforts to 
direct libido toward external objects (Freud, A., 1958). These efforts, though successful 
only through narcissistic identifications, keep the individual grounded in reality (Freud, A., 
1958). These identifications also serve as insurance against a re-enmeshment with 
parental figures (Bios, 1979). 
When identification with peers takes place, the peer group becomes a substitute for 
the family. Within the group, the adolescent finds stimulation, a sense of belonging, 
loyalty, devotion, empathy and understanding. The group helps to share or alleviate the 
guilt related to the moving away from childhood dependencies and loyalties (Bios, 1979). 
The group also allows the individual to form identifications that serve as role 
tryouts without requiring any sense of permanency (Bios, 1979). These identifications 
serve as interactional experiments, with the purpose of further separating the adolescent 
from childhood dependencies, not necessarily as the beginnings of relationships that are 
lasting, personal., or intimate in nature (Bios, 1979). Adolescent identifications also take 
the place of superego functions. Because with the severance of ties to infantile objects, 
ties to the parental superego are also severed. The adolescent in turn internalizes the 
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superego of the friend, the group, or some other identified object and thus regulates his or 
her behavior and morality from this source. 
"The more primitive the state of ego development, the more pronounced is the 
tendency to identify" (Brenner 1973 p. 101). When identification takes place on a 
primitive level, there is no distinction between the self and the object identified with (Bios, 
1962). This is caused by a regression to the undifferentiated phase of object relationship 
(Bios, 1962). Over-identification also takes place, often so strongly that no evidence of 
one's own identity can be seen (Bios, 1962). This happens often within cliques or crowds, 
especially directed toward the leadership of these crowds (Erikson 1964). 
Often, song lyrics provide ideas, images, or personas with which the adolescent 
identifies, thus serving as the subject matter for role tryouts or interactional experiments 
(Bios, 1979). Adolescents often identify with the themes of rebellion, powerlessness, 
oppression, mistreatment, and outrage found in popular music, even if they have not had 
the same life experiences as the artists who write the songs (Anderson, 1996). In the 
words of Larson, 1995, "The images and emotions of popular music allow one to feel a 
range of internal states, and try on alternate identities, both desired and feared" (p. 547). 
Adolescents identify strongly with popular music because it serves as a metaphor, 
helping them explain their situations, desires, and fears (Mark, 1988; Gorelick, 1989.). 
Adolescents identify not only with the themes present in the music, but the musicians as 
well. Teens often look at popular music recording artists as their representatives or 
spokespeople (Larson, Kubey, & Colletti, 1989). The artists speak to concerns directly 
related to the struggles that accompany adolescence, such as independence, relationships, 
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romance, pressure, rejection, disloyalty, and the need for a sense of belonging (Mark, 
1988). 
Music also serves as a common bond between the adolescent and the peer group 
with which they identify. While they are wrestling with the development of their new 
identities, music provides the "security of identification with other like minded peers" 
(Larson, 1995, p. 548). 
Music as a facilitator of identity development. 
According to Erik Erikson, out of the eight ages of man, adolescence is the stage 
of Identity vs. Role Confusion (Erikson 1964). The primary concern of the individual in 
this stage is what he appears to be in the eyes of others. Also equally important is how the 
individual views himself (Erikson 1964). The goal of this phase is the development of 
identity, which entails "the establishment of a sense of sameness, a unity of personality felt 
by the individual, and recognized by others as having consistency over time" (Erikson 
1963 p. 11). 
The danger of this phase is that the individual may experience role confusion, 
which is evidenced in the making of sudden choices (Erikson 1963), the failure to fulfill 
irreversible commitments (Erikson 1963), an inability to settle into an occupational 
identity (Erikson 1964), and eventually manifestations of a regressive pathology (Erikson 
1963). The adolescent faces the important task of relating the skills and knowledge 
gained during latency with the occupational prototypes of the day (Erikson 1964). 
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With adolescence comes a deep felt need for belonging; for "something or 
somebody to be true to" (Erikson 1963, p. 3). In the quest to fulfill this need, the 
adolescent shifts between devotion and desertion, yet the quest to discover "durability in 
change" remains (Erikson 1963, p. 3). This search for durability spans many areas, be it 
"accuracy in science or technology, sincerity of convictions, fairness, genuineness, or the 
keeping of promises" (Erikson 1963, p. 3). 
Within peer relationships, cliques often develop. They provide a sense of 
belonging to the adolescent, an avenue in which to shift loyalty and affection from the 
infantile objects to another group of individuals. The cliques reinforce the newly 
developed identities of the adolescents through the stereotyping of their identities, their 
values, and their enemies (Erikson 1964). These processes that take place within the 
clique help to provide an escape from the difficulties of adolescence (Erikson 1964). 
Adolescents can be clannish and very exclusive and cruel to those who are 
different from them (Erikson 1964). This intolerance serves as a defense against identity 
confusion by reinforcing to themselves what they are not (Erikson 1964). They often 
appoint well meaning individuals as their enemies, and appoint other individuals or ideals 
as a model of an ideal identity (Erikson 1964). 
Erikson theorizes about a stage during adolescence that he calls role moratorium. 
This is a stage in which the adolescent tries on many different ways of being without 
having to decide on any in particular (Erikson 1963). The stage serves to transition the 
individual from dependence on the parental superego during childhood to the development 
of a more adult superego (Erikson 1964). During this transitional phase the adolescent 
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often tests extremes before settling down on a certain course (Erikson 1963). It is a time 
when the adolescent ideological mind is eager to be affirmed by peers and confirmed by 
the rituals, creeds, and programs that define good and evil (Erikson 1964). 
"Adolescents use music listening to directly engage with issues of identity" 
(Larson, 1995 p. 547). Music reinforces the adolescent's sense of self in that it 
represents and expresses aspects of the self. Song lyrics often express emotions, views, 
and philosophies that adolescents use to define their identities. A favorite song can 
represent aspects of an individual's personal history by evoking memories (Kamptner, 
1995). The song serves as a reminder of important life events, the people with whom they 
shared these events, and how they felt at the time. All of these build into an individual's 
definition of who they are. Favorite songs also build into the adolescent's sense of identity 
by serving as an example of their aesthetic likes and dislikes. 
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Methodology 
This project is a descriptive study in design. The subjects were five adolescent 
males and five adolescent females between the ages of 14 and 18 years old. The subjects 
were referred to the researcher by a staff member of a high school in a semi-rural 
community of moderate affluence. All of the subjects interviewed were Caucasian. Upon 
referral, parents of the subjects were contacted by the researcher, given a description of 
the study, interview questions, and consent forms approved by the Institutional Research 
Board of MCP Hahnemann University, and were asked permission to interview their 
children. All of the parents questioned gave their consent to have their children participate 
in the study. 
Adolescent subjects were interviewed by the researcher in a neutral location, the 
home of a person not involved in the study, near the center of the community. Interview 
questions were open ended to facilitate a discussion of the adolescent's personal 
experience. The interview and responses were audio taped for research purposes, and the 
tapes were destroyed at the conclusion of the study. The data collected were categorized 
and coded to record any trends or patterns present in responses. 
The questions used in the interview are as follows: 
1. Why did you choose to bring this song to the interview? 
2. Why is this song a favorite? 
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3. What is appealing to you about this song? 
4. Please make some observations about the music. 
5. Please make some observations about the lyrics. 
6. Why is the song meaningful to you? 
7. What does the song make you think of? 
8. Does the song trigger any memories? 
9. When or in what situation would you want to hear this song? 
10. How does the song make you feel? 
Categories of response looked for in the content analysis of the interview are as 
follows: 
1. Energy: the feeling of increased activity or invigoration. 
2. Connectedness: the feeling of sameness or oneness with others. 
3. Understanding: the feeling that others share the same emotions and 
ideas that one holds. 
4. Anger: the feeling of wrath or rage. 
5. Elation: the feeling of intense optimism, joy, and exhilaration. 
6. Intimacy: the feeling of closeness, familiarity, and love. 
7. Isolation: The feeling of seclusion and aloneness. 
How and when music is used by adolescents as a resource facilitating adaptation was also 
observed through a content analysis of interview responses. The categories of response 
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were developed through observation of the literature on adolescent development and the 
adolescent's use of popular music. 
The interview proceeded as follows. The subject brought a copy of one of his or 
her favorite songs to the interview. The interview began with the subject and the 
interviewer listening to the song together. While listening to the song, the subject was 
asked the open-ended questions listed previously. The questions were asked during the 
playing of the song to better facilitate a discussion of all of the aspects of the song that 
were important to the subject. Interviews took approximately 30 minutes and were audio 
taped to facilitate the analysis of the data obtained. Following the interview, the responses 
to the questions were categorized through a content analysis to detect the frequency with 
which the categories of response surfaced. Categories of response that were looked for 
included those listed previously. After the data was analyzed, the audio tape was erased. 
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Results 
The purpose of this study was to observe the role favorite songs play in adaptation 
during adolescence, specifically, the way in which favorite songs facilitate the achievement 
of developmental milestones. The content analysis was initially conducted with reference 
to the categories of response identified in the Methodology Section. The results of this 
analysis are summarized in Table 1. The responses that occurred most often in the 
interviews with the adolescents were Connectedness (2) eight out often subjects, Intimacy 
(6) eight out often subjects, Understanding (3) seven out often subjects, and Elation (5) 
five out often subjects. Three subjects spoke of Energy (1) and Isolation (7), 
respectively. None of the subjects spoke of anger. 
In addition, the subjects mentioned enjoying qualities of the song in terms of 
identifying with the lyrics (nine out often subjects), enjoying the sound and overall style of 
the music (seven out often subjects), and enjoying the beat of the song (six out often). 
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Subject 
One 
Subject 
Two 
Subject 
Three 
Subject 
Four 
Subject 
Five 
Subject 
Six 
Subject 
Seven 
Subject 
Eight 
Subject 
Nine 
Subject 
Ten 
Energy 
X 
X 
X 
Connectedness 
X 
X 
X 
X 
X 
X 
X 
X 
Understanding 
X 
X 
X 
X 
X 
X 
X 
Anger Elation 
X 
X 
X 
X 
X 
Intimacy 
X 
X 
X 
X 
X 
X 
X 
X 
Isolation 
X 
X 
X 
Table 1. 
During the content analysis it became clear that the themes originally imposed on 
the content in the Methodology Section were not capturing the essence of the adolescents' 
experiences with their favorite songs. Developmental themes emerged from the review of 
the content of the interviews, which might be more readily applicable to understanding the 
role that favorite songs play in the adaptational processes of adolescence. A second 
content analysis was conducted that involved categories of response defined by adolescent 
developmental tasks. These categories were suggested to the researcher by a review of 
the interview content itself as well as derived from reference to the literature on adolescent 
development. The new categories of response are as follows: 
1. The development of Identity: "the establishment of a sense of 
sameness, a unity of personality felt by the individual, and recognized 
by others as having consistency over time" (Erikson, 1963, p. 11). 
2. Autonomy from parental figures: the act of seeking greater 
independence from parental figures to make way for the development 
of more mature or age adequate relationships (Larson, Kubey, & 
Colletti, 1989, Bios, 1979). 
3. Identification with peers: the refocusing of cathexis from parental 
figures to a peer group, which then becomes the source from which the 
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adolescent regulates his behavior and morality, and finds a sense of 
acceptance and belonging (Bios, 1979( 
4. Evocation of Memories or a sense of Personal History: the process by 
which one is reminded of important life events, the people with whom 
the events were shared, and the affect experienced at the time. All of 
these factors are incorporated into the individual's sense of self 
(Kamptner, 1995). 
5. Coping with Stress: the effort to manage or master environmental and 
internal demands which tax or exceed a person's resources (Schinke & 
Gilchrist, 1984). 
6. Identification with Ideals: the effort to define oneself through the 
emotions, views, and philosophies to which one holds (Erikson, 1964). 
7. Expression of affect otherwise difficult to express: the expression or 
vicarious release of affect that the individual has difficulty expressing, 
thus facilitating mastery and or awareness (laser, 1993 
8. Recreation of intense affective states: the act of seeking out 
experiences which will create intense affect in order to focus on 
outward realities one is experiencing, instead of inward uncertainty or 
confusion (Bios, 1979) 
The categories that occurred most often in the interviews with the adolescents 
were Evocation of Memories or a sense of Personal History (4) ten out often subjects, 
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Subject 
One 
Subject 
Two 
Subject 
Three 
Subject 
Four 
Subject 
Five 
Subject 
Six 
Subject 
Seven 
Subject 
Eight 
Subject 
Nine 
Subject 
Ten 
Identity 
X 
X 
X 
X 
X 
X 
Autonomy Identification 
X 
X 
X 
X 
X 
X 
Personal 
History 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Coping 
With Stress 
X 
X 
X 
X 
X 
X 
X 
X 
X 
Identification 
With Ideals 
X 
X 
X 
X 
Expressing the 
inexpressible 
X 
X 
Recreation of intense 
Affective States 
X 
X 
X 
X 
Table 2. 
Coping with Stress (5) nine out often subjects, and Identification with Peers (3) and 
Development of Identity (1) six out often subjects, respectively. Four out often subjects 
spoke of Identification with Ideals (6) and Recreation of intense Affective States (8), 
respectively. Two out often subjects reported that their favorite songs expressed thoughts 
and feelings difficult for them to express (7). None of the subjects spoke directly about 
developing Autonomy from Parental Figures (2), however, one could interpret a portion 
of the content of the interviews as dealing with this issue. The instances where this occurs 
will be discussed in the content analysis of the interview summaries. 
Subject 1 
Subject 1 selected "Back in Black," an AC/DC song which is generally considered 
heavy metal. The song has lyrical themes of returning after an absence, or making a 
comeback. Subject 1 said he listened to the song before football games to get "pumped 
up." Many of his comments related to the energizing nature of the song, and how the 
song represented his membership in his high school football team. 
The developmental themes which emerged most strongly with subject 1 are as 
follows: 
1. The development of Identity(l): as demonstrated by comments about his role 
as a defensive player on the football team. 
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2. Identification with peers(3): as demonstrated by comments about the 
symbolization of the title, "Back in Black," and the black practice jerseys that the 
defensive line wore, and their sense of camaraderie. 
3. Evocation of Memories or a sense of Personal History(4): as demonstrated by 
comments about suiting up for practices and games, winning the state championship, and 
other fun times on the football team. 
4. Coping with Stress(5): as demonstrated by comments related to his desire to 
listen to the song during times of anxiety, and the way in which the song makes him feel 
better. 
5. Recreation of intense Affective States(8): as demonstrated by comments 
related to feelings of excitement, power, and feeling alive. 
Subject 1 said he liked the song lyrics, and observed that the tone of the lyrics 
went through changes. Some were calming, and some exciting. He said the music itself 
had a physical effect on him. He stated that the beat was repetitive like a heartbeat, and 
would "get him going." 
Although subject 1 did not speak directly about the development of Autonomy 
from Parental Figures (2), his identification with a peer group serves as a means for him to 
individuate from his parents. The football team serves as his new family, and within the 
group he finds stimulation, a sense of belonging, loyalty, devotion, and resonance (Bios, 
1979). 
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Subject 2 
Subject 2 selected "Hurricane," a Bob Dylan song with a folk style. The song is a 
ballad about an African American boxer who was wrongly accused and convicted of a 
crime. Subject 2 said that the song was different than mainstream popular music, and this 
was one of the reasons why he liked it. Many of his comments related to the ideals 
expressed in the lyrics, and the memories that the song evoked. The developmental 
themes which emerged most strongly with subject 2 are as follows: 
1. The Development of Identity(l): as demonstrated by subject 2's comments 
related to the fact that the song was different from mainstream popular music. This 
reinforces his newly developing identity by defining his likes and dislikes. The fact that his 
favorite song is out of the mainstream defines him as an individual (Erikson, 1964). 
2. The Evocation of Memories or a sense of Personal History(4): as 
demonstrated by his comments about the memories he had of the summer he heard the 
song for the first time. 
3. Identification with Ideals(6): as demonstrated by his comments related to the 
subject matter of the lyrics. Subject 2 stated that the lyrics were "eye opening," and he 
appreciated how the songwriter wrote about the injustices of racism, as if to "create an 
uprising, without making a big deal of it." 
. Subject 2 said he liked the song because the lyrics were "not just your average 
lyrics." He said he liked the sound of the music because it was not heavy or electric, but 
rather, acoustic. He liked the violin and saxophone solos. 
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Subject 3 
Subject 3 selected "When you say nothing at all," a country song by Allison Cross. 
The selection is a love song, with lyrical themes such as love, loyalty, and understanding. 
Subject 3 said that the song was a symbol of his relationship with his girlfriend, and he 
listened to it to recreate moments spent with her. Many of the comments subject 3 made 
related to the way the song helped him to cope with stress related to his relationship with 
his girlfriend. The developmental themes which emerged most strongly with subject 3 are 
as follows: 
1. Identification with peers(3): as demonstrated by the way the song symbolized a 
close relationship with a peer, and the sense of belonging and acceptance the relationship 
gave him. 
2. Evocation of Memories or a sense of Personal History(4): as demonstrated by 
his comment, the song ''brings her memory around," especially those related to the time 
they met and began dating, and the good times they have shared. 
3. Coping with Stress(5): as demonstrated by his comments about the way the 
song helped him cope with stressors in his relationship with his girlfriend, such as 
instances when they quarrel or the fact that they will soon be separated geographically. 
4. Expression of themes otherwise difficult to express(7): as demonstrated by his 
comment that the song helped his girlfriend to know his true feelings for her because the 
song expressed what he could not put into words. 
43 
5. Recreation of intense Affective States(8): as demonstrated by his comment that 
the song "brings her back to me." The song recreated the intense feelings he experienced 
when spending time with his girlfriend. 
Subject 3 found the music appealing because of its country style. He said the 
music was soothing, and he liked to listen to it at night. He said the lyrics were 
meaningful because they spoke the true feelings that he has for his girlfriend. 
Although subject 3 did not speak directly about Autonomy from Parental 
Figures(2), the song symbolized a peer relationship, and one could argue that this 
relationship reinforced his developing autonomy from parental figures. As he separates 
from his parents, this relationship is filling the void. The love originally directed toward 
his parents is now being redirected to his girlfriend, and this helps to maintain his new 
found autonomy (Erikson, 1964). 
Subject 4 
Subject 4 selected "This I promise you," an Nsync song that is widely popular 
among adolescents. The selection is a love song with lyrical themes such as love and 
devotion. Subject 4 said that the song symbolized her relationship with a former 
boyfriend, and many of her comments related to her feelings for her boyfriend and 
memories of times she spent with him. The developmental themes which emerged most 
strongly with subject 4 are as follows: 
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1. Identification with Peers(3): as demonstrated by her comments about the 
relationship she had with her former boyfriend, and the acceptance and sense of belonging 
that the relationship gave her. 
2. Evocation of Memories or a sense of Personal History(4): as demonstrated by 
her comments about how the song brought back memories of the times she shared with 
her boyfriend. 
3. Coping with Stress(5): as demonstrated by her comment that she would want 
to hear the song when feeling anxious or stressed, or when dealing with the fact that her 
relationship with her former boyfriend had changed. 
4. Expression of themes otherwise difficult to express(7): as demonstrated by her 
comment that the song expressed the true feelings she had for her former boyfriend. 
5. Recreation of intense Affective States(8): as demonstrated by her comments 
about the way the song recreated the feelings she experienced during times she spent with 
her former boyfriend. 
Subject 4 stated that she identified with the subject matter of the lyrics. She also 
enjoyed the slow beat of the music and the way the vocalists sang. 
Although subject 4 did not speak directly about Autonomy from Parental Figures, 
one could argue that the relationship with her former boyfriend was a result of her 
developing autonomy from her parents. The love that was once directed toward her 
parents was redirected to a peer in order to facilitate the healthy separation from parental 
figures that is necessary during adolescence (Erikson, 1964). 
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Subject 5 
Subject 5 selected "We Didn't Start The Fire," a Billy Joel song with a rock style 
and a fast beat. The song is written as a record of historical events in which corruption 
was present or people were hurt. Subject 5 said she listened to the song before track 
meets as a way to prepare herself for her race. The developmental themes which emerged 
most strongly with subject 5 are as follows: 
1. The Development of Identity(l): as demonstrated by her comments about her 
membership in her high school track team, and her role as a runner. 
2. Evocation of Memories or a sense of Personal Hfistory(4): as demonstrated by 
her comment that the song brought back the memory of the time she listened to the song 
before a big race, and then won the race. 
3. Coping with Stress(5): as demonstrated by her comments about how she 
listens to the song to prepare herself for an upcoming race, an event in which she feels 
pressure to perform well athletically. 
4. Identification with Ideals(6): as demonstrated by her comments related to her 
agreement with the subject matter of the lyrics, specifically, that unfortunate events have 
happened in our world's history that affect us, though we are not responsible for their 
occurrence. 
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5. Recreation of Intense Affective States(8): as demonstrated by her comments 
about the "pumped up" feeling she experiences when listening to the song and 
remembering past races in which she was victorious. 
She said the song was appealing because the beat was 'fast and upbeat" and 
conveyed a feeling of power and excitement. She liked the lyrics because they were about 
history, a subject to which she related. 
Although subject 5 did not speak directly about Development of Autonomy from 
Parental Figures, her identification with a peer group, specifically, the track team, could 
arguably serve as a way to further develop autonomy from her parents (Erikson, 1964). 
Subject 6 
Subject 6 selected "Kokomo" by the Beach Boys. The song has a mellow style 
and full harmonies. Many of her comments related to the memories that the song evoked 
and the relaxing nature of the song. The developmental themes which emerged most 
strongly with subject 6 are as follows: 
1. Evocation of Memories or a sense of Personal History(4): as demonstrated by 
subject 6's comments about how the song brought back memories of events in her 
childhood, and times that she spent with her parents and sisters. 
2. Coping with Stress(5): as demonstrated by her comment that listening to the 
song relaxed her. 
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Subject 6 said that she related to the lyrics because they were about relaxing and 
having a good time. She said the music had a nice beat and was easy to listen to. 
Although subject 6 did not speak directly about Autonomy from Parental figures, 
much of her favorite song's appeal was that it brought back memories of relating to her 
parents as a child. Perhaps this helped her to cope with conflicting feelings about her 
developing autonomy from her parents (Erikson, 1964, Bios 1979). 
Subject 7 
Subject 7 selected "Come on Over," a country song by Shania Twain. The song 
lyrics have welcoming themes of friendship and a sense of belonging. Most of subject 7's 
comments related to her peer group, and memories of times she shared with them. The 
developmental themes which emerged most strongly with subject 7 are as follows: 
1. Development of Identity(l): as demonstrated by her comments regarding her 
membership in her high school lacrosse team, and her role as a lacrosse player. 
2. Identification with Peers(3): as demonstrated by her comments about listening 
to the song with the friends she made at a lacrosse camp that she attended, and the way 
they welcomed her into their group and provided her with a sense of belonging. 
3. Evocation of Memories or a sense of Personal History(4): as demonstrated by 
her comments about the way the song reminded her of her experiences at lacrosse camp 
and the times she shared there with her friends. 
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4. Coping with Stress(5): as demonstrated by her comments about her use of the 
song to cheer her up when feeling tired or unhappy. 
Subject 7 said that she enjoyed the beat of the music. She said the song was a 
favorite because she identified with the subject matter of the lyrics. 
Although subject 7 did not speak directly about Developing Autonomy from 
Parental Figures(2), her identification with a peer group, specifically her lacrosse team, 
could arguably serve as a means for developing autonomy from her parents (Erikson, 
1964). 
Subject 8 
Subject 8 selected "Tears in Heaven," a slow ballad by Eric Clapton. The song has 
lyrical themes of the loss of a loved one, and the possibility of an afterlife. Many of 
subject 8's comments related to her own loss of a loved one, and the reassurance that the 
song gave her that the loved one has gone on to a better place and is watching over her. 
The developmental themes which emerged most strongly with subject 8 are as follows: 
1. Identification with Peers(3): as demonstrated by her comments about the 
relationship she had with a peer, and the sense of acceptance and belonging it provided 
her. 
2. Evocation of Memories or a sense of Personal History(4): as demonstrated by 
her comments regarding the memories of times spent with her friend and her friend's 
father that the song brought to mind. 
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3. Coping with Stress(5): as demonstrated by her comments about how the song 
helps her to cope with feeling of loss related to the experience of having to move away 
from her friend, and the death of her friend's father. 
4. Identification with Ideals(6): as demonstrated by her comments regarding 
lyrical themes of an afterlife, and her agreement with this concept. 
The song lyrics were meaningful to subject 8 because they dealt with the subject 
of coping with the loss of a loved one. She said the music was sad, and reflected the 
themes expressed in the lyrics. 
Subject 9 
Subject 9 selected "Comfortably Numb," a slow, mellow song by Pink Floyd. The 
song has lyrical themes of escapism, and has been suspect of containing lyrical undertones 
of drug use. Subject 9 said the song brought him back to the mellow feelings he had when 
spending time with siblings. The developmental themes which emerged most strongly 
with subject 9 are as follows: 
1. Development of Identity(l): as demonstrated by his description of the song as 
being different from the mainstream popular music of today. The fact that this song is a 
favorite defines him as individualistic. 
2. Identification with Peers(3): as demonstrated by his comments related to the 
importance of his relationship with his older siblings. Although these relationships are 
within his family unit, their function is still that of an identification with a peer group. 
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3. Evocation of Memories or a sense of Personal History(4): as demonstrated by 
his comments about the memories that the song evoked, specifically, times spent with his 
brother and sister. 
4. Coping with Stress(5): as demonstrated by his comments about the way the 
song makes him feel better about himself, and the way the song helps him get through the 
times he is separated from his siblings. 
Subject 9 said that the song was a favorite because he enjoyed the beat and the 
lyrics, although he said that he did not identify with the subject of the lyrics because they 
were "weird." He liked the music because it was different from most music and it made 
him think. 
Although subject 9 did not speak directly about Developing Autonomy from 
Parental Figures(2), the song symbolized his identification with his older siblings, who 
serve as a peer group separate from his parents, yet safe because they are within the family 
(Erikson, 1964). The song symbolized the loosening of ties from his parents, which are 
redirected to this safe peer group. 
Subject 10 
Subject 10 selected a song from a Christian worship album for the interview. He 
was unsure of the artist and the title of the song. The song was slow and acoustic, and 
expressed themes of a spiritual nature. Many of his comments related to his identification 
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with the ideals and values expressed in the song, and his use of the song to cope with the 
pressure to live in accordance with his beliefs. The developmental themes which emerged 
most strongly with subject 10 are as follows: 
1. Development of Identity(l): as demonstrated by his identification with the 
spiritual themes of the song, and his membership in a Christian church. 
2. Evocation of Memories or a sense of Personal History(4): as demonstrated by 
his comments about the memory of singing the song in a congregation of friends. 
3. Coping with Stress(5): as demonstrated by his comments about his use of the 
song as a way of coping with stress, and to encourage himself to live in accordance with 
his beliefs and to "get to that place" where he is "walking with God." 
4. Identification with Ideals(6): as demonstrated by his comments regarding his 
identification with the spiritual themes and moral codes expressed in the lyrics. 
He said the song was a favorite because it had powerful, strong words. . He said 
the lyrics were about being in the presence of God, which is the best place a person can 
be. It was appealing to him because the percussion part in the background was fun to 
listen to. He liked the bongo playing in the song, and the basic nature of the music. 
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Discussion and Conclusions 
The purpose of this study was to observe the role favorite songs play in adaptation 
during adolescence, specifically, the way in which favorite songs facilitate the 
achievement of developmental milestones such as the development of personal identity. 
This study demonstrated that the favorite songs of adolescents play a positive role in their 
lives as they maneuver through the developmental tasks of adolescence (Thompson and 
Larson, 1995). The primary functions of favorite songs demonstrated by this study are as 
follows. 
1. For ten out often subjects, favorite songs served as a representation of the 
adolescent's personal history, which represents important aspects of his or her 
sense of self, thus helping to solidify the adolescent's identity (Kamptner, 
1995). 
2. For nine out often subjects, favorite songs were used by adolescents as a way 
to cope with stress related to the transition between developmental stages, thus 
aiding in adaptation to the changes occurring in his or her life (Kurdek, 1987). 
3. Although never commented on directly by subjects, seven out often subjects 
alluded to the fact that their favorite songs aided in the development of 
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autonomy from parental figures by representing their relationships with peers 
(Larson, Kubey, Colleti, 1989; Kaser, 1993). 
4. For six out often subjects, favorite songs represented their membership in a 
peer group, which aided in their development of autonomy from parents, and 
the process of identification with their peers (Larson, 1995). 
5. For six out often subjects, favorite songs contributed to their sense of identity, 
specifically how they viewed themselves and how others viewed them 
(Larson, 1995). 
6. For four out often subjects, favorite songs recreated intense affective states, 
facilitating mastery over the intense affect in an attempt to stay reality bound 
(Bios, 1979). 
7. Four out often subjects identified with the values and ideals expressed in the 
lyrics of the song, validating their ideas relating to good and evil (Erikson, 1964). 
8. Two out often subjects stated that their favorite song expressed for them ideas 
and feelings that were otherwise difficult to express, helping them to achieve 
mastery and acceptance of these feelings (Kaser, 1993). 
These functions were demonstrated despite the nature of the songs chosen. The 
majority of the subjects did not choose heavy metal songs, or songs with violent or 
sexually explicit lyrics, with the exceptions of subject 1 and subject 9. Subject 1 chose a 
song by a heavy metal group which has been suspect of having song lyrics and a lifestyle 
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that are destructive. Subject 9 chose a song by a rock band which has been suspect of 
having song lyrics and a lifestyle that are destructive as well. In the case of subject 9, the 
song lyrics have undertones of drug abuse. Despite the negative aspects of the songs 
that subjects 1 and 9 chose, the songs served a positive role in their achievement of 
developmental milestones. This reiterates the literature that states that the subject matter 
of music should not be viewed by adults as a program of action. Often, songs such as 
these facilitate mastery over feelings or desires that may be destructive (Larson, 1995). 
Efforts by parents and professionals to genuinely and respectfully 
understand an adolescent's music may result in gaining entry into their personal world. 
(McConville, 1995). Often, an adolescent's music preferences reflect the developmental 
tasks they are negotiating at a given time, and how they are adapting to these changes 
(McConville, 1995). An adolescent's taste in music may give clues as to whether or not 
they are having success in their adaptation process. 
Parents and professionals who are unaware of what scholarly research 
shows about the positive effects of popular music may negate the role of popular music in 
the lives of adolescents. Some may even view it as destructive. Possible ramifications of 
this are as follows: 
1. Parents and or professionals may attempt to deprive adolescents of their 
preferred music, thus denying them access to a potent resource which aids in 
the adaptational process during adolescence (Thompson and Larson, 1995). 
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2. Parents and or professionals may impose negative labels on adolescents who 
listen to popular music deemed offensive, thus propelling adolescents into 
living out deviant roles that they may not have otherwise assumed 
(Rosenbaum and Prinsky, 1991). 
3. Parents and professionals will be distracted from the more challenging factors 
that actually cause deviant behavior in adolescence (Leming, 1987). 
Suggestions for Further Research 
Studies on popular music's role in adolescence are few. Additional information from 
adolescents themselves would shed more light on their use of music and its functions. It 
would be interesting to find out what occurs when an adolescent's music of choice is 
removed because of parental concern, and if this changes or impedes the adaptational 
process in any way. Surveys done on parental views of the effects of popular music, and 
action taken by them in regard to encouraging or discouraging its use, would be valuable 
to determine how much of a role this plays in the relationship between parents and 
adolescents. 
Limitations of this study include the small sample size used, and the fact that the 
sample was not diverse in regard to race, level of affluence, and demographics . All 
subjects were Caucasian, from middle income households, and lived in suburban areas. 
This affects whether or not the study is generalizeable to the adolescent population at 
large. Perhaps if a study such as this was done again, with a larger and more diverse 
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sample, a greater selection of musical genres would be seen. More generalizeable 
patterns may emerge as well if the sample came from a more diverse demographic. 
Interview questions better defined by the new variables may also target categories of 
response related more directly to the achievement of developmental milestones. 
Recommendations to Therapists 
The possibility that adolescents might be labeled negatively due to their choice of 
music is an important factor for therapists to consider. One of the main contributing 
factors to the development of adolescent identities is how others view the adolescent and 
how he views himself (Erikson, 1964). Negative labeling due to music choice could 
instill in the adolescent's sense of self a sense of negativity or poor self esteem. While 
some adults view popular music as the cause for destructive behavior, negative labeling 
by adults due to the adolescent's music choice could be the actual cause for such 
behaviors. Furthermore, the biases a therapist may have against certain genres of music 
could cause negative transference issues between the therapist and the adolescent client. 
In the field of music therapy, it would be interesting to find out how highly 
therapists regard the favorite music of their clientele. It would be valuable to find out the 
percentage of therapists who use an adolescent's favorite songs as a tool in therapy 
sessions, and how these therapists incorporate the songs into therapy. Perhaps a method 
could be developed which would utilize the favorite songs of adolescents to determine if 
positive adaptation is taking place as they move through developmental phases. A 
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method such as this could begin by asking questions such as those used in the interview 
to get a sense of what developmental tasks the adolescent is engaging with at a given 
time. Interventions such as lyric discussion and songwriting could help the adolescent to 
further personalize the aspects of the songs that for them hold meaning. The therapist 
could guide the adolescent through the interventions in order to facilitate the modeling of 
or a dialog about successful adaptation. Issues such as peer relationships, coping skills, 
mastery and acceptance of intense affective states, and the incorporation of memories 
into one's personal history or sense of self could be directly addressed through 
encounters with an adolescent's music and therapeutic interventions such as, but not 
limited to, those stated above. 
Instead of a minefield of conflict and suspicion, the discussion of an adolescent's 
music of choice, no matter what its genre, could serve as a fruitful means of 
communication if adults would view popular music as serving a positive role in the 
achievement of developmental milestones during adolescence. During the interviewing 
process, little resistance was encountered as the favorite songs of the subjects were 
discussed. Conversations revolving around adolescents' preferred music may serve as a 
way to bridge into discussions about the adolescents themselves. 
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MCP HAHNEMANN UNIVERSITY 
FAVORITE SONGS AND ADAPTATION DURING ADOLESCENCE 
MARGRET HOFMANN PATTERSON 
CREATIVE ARTS IN THERAPY 
CONSENT FORM 
Identification number: 
Subject's gender: 
Subject's age: 
1) Subject's Name_ 
2) Title of Research: Favorite songs and adaptation during adolescence 
3) Purpose of Research: Your child is being asked to take part in a research study. 
The purpose of this study is to learn about the role that favorite songs play during 
adolescence. The information gained from this study will help mental health 
professionals understand the role that music plays in normal adolescent development. 
Your child is bing asked to participate because he or she is a normal adolescent 
between 14 and 18 years of age from the general community. Approximately 
7 adolescents are expected to be enrolled in the study. 
4) Procedure and duration: I understand that the following things will be done to my 
child: 
My child will participate in an interview that will involve listening to a 
recording of one of their favorite songs and answering questions about 
why it is meaningful to them. The interview will last approximately 15 
minutes. I understand that the interview will be audio taped for further 
study and evaluation by the researcher. 
5) Risks and discomforts to the child: I understand that the risks and or discomforts 
of being in this study are minimal. I understand that my child may experience a small 
degree of anxiety, as in any interview situation. I understand that my child may 
discontinue his or her participation in the study at any time. 
6) Benefits: I understand that there may be no benefit to my child from participating 
in this study. 
1 of 2 
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Subject's initials: 
7) Reasons for child's removal from the study before it is over: My child's 
participation may be stopped before the end of the study for any of the following 
reasons: 
-If my child or I decide to discontinue participation 
-If all or part of this study is discontinued by the university. 
8) Voluntary participation: I understand that participation in this study is voluntary 
and that I can refuse to allow my child to join this study or change my mind at any 
time. 
9) Consent to use research results and confidentiality of records: As a participant 
in this research study, I have given my permission for MCP Hahnemann University to 
keep, preserve, publish, use, or dispose of the results of the research study. If 
information from the interview with your child is used any publication or presentation 
of research, your child will not be identified by name, but by code, gender, and age. 
I understand that there is a possibility that records which identify my child may be 
inspected by the sponsor or other agencies as required by law. 
10) Other considerations: I understand that if I have any questions regarding this 
research study, I can contact Maggie Hofmann Patterson or Paul Nolan at 
(215)762-6924. 
I have read and understand this consent form. I have had all of the questions I have 
answered and my signature below indicates that I am willing to allow my child to 
participate in this study. I have received a copy of this consent form. 
Date Parent and or Guardian 
Investigator Witness 
Individuals authorized to obtain consent: 
Name Title Day phone # 
Paul Nolan principal (215)762-6924 
investigator 
24 hr phone # 
(215)762-6924 
Margret Hofmann 
Patterson 
co-investigator (215)762-6924 
2of2 
(215)762-6924 
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MCP HAHNEMANN UNIVERSITY 
FAVORITE SONGS AND ADAPTATION DURING ADOLESCENCE 
MARGRET HOFMANN PATTERSON 
CREATIVE ARTS IN THERAPY 
ASSENT FORM 
Identification number: _ _ _ _ _ 
Subject's gender: 
Subject's age: 
You are being asked to be in a research study. This study is about why music and favorite 
songs are important to young people your age. If you decide to participate, you will be 
asked to bring a recording of one of your favorite songs, will listen to the song with the 
researcher, and then will be asked some questions about yourself and the song. Your 
answers will be used in the research study. 
Child's Assent: I have been told about this study and know why it is being done and 
what to do. I also know that I do not have to do it if I do not want to.. If I have any 
questions I can ask Margret Hofmann Patterson. I can stop at any time. 
My parents and or guardians know that I am being asked to be in this study. 
Child's signature Date 
List of individuals authorized to obtain assent: 
Name Title Day phone # 24 hour phone # 
Paul Nolan Principal (215)762-6924 (215)762-6924 
Investigator 
Margret Hofmann co-investigator (215)762-6924 (215)762-6924 
Patterson 
l o f l 
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